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FROM THE FORWARD

The mission of the Church of the Nazarene is “To
Make Christlike Disciples in the Nations”. Old par-
adigms and practices are changing. The church is
growing rapidly in some world areas, often with a
lack of sufficiently trained leaders to insure orthodoxy
and coherency. To be more effective in this mission
to which God calls us, this book provides a practical
way whereby we can rethink our models and methods
of education and ministerial preparation for the pur-
pose of equipping God's people for works of service
that his body might be built up.

The vision and methodology shared in this book is

that of an integrated educational system centered in

reflective practice that engages everyone; from the

person who is exploring faith in the local church, to the
one seeking higher education through an educational
institution. The Emmaus model as presented, introduc-
es a new ethos of teaching as part of the discipleship
process and of discipling as part of the educational

process.
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FORWARD

The mission of the Church of the Nazarene is “To Make Christ-
like Disciples in the Nations”. Old paradigms and practices are
changing. The church is growing rapidly in some world areas,
often with a lack of sufficiently trained leaders to insure ortho-
doxy and coherency. To be more effective in this mission to which
God calls us, this book provides a practical way whereby we can
rethink our models and methods of education and ministerial
preparation for the purpose of equipping God’s people for works
of service that his body might be built up.

The vision and methodology shared in this book is that of an
integrated educational system centered in reflective practice that
engages everyone; from the person who is exploring faith in the
local church, to the one seeking higher education through an edu-
cational institution. The Emmaus model as presented, introduces
a new ethos of teaching as part of the discipleship process and
of discipling as part of the educational process. It concisely and
clearly brings together the concepts of mission and formation of
Christlike character within community as the focus of theological
education. Robert Banks affirms that when this is done properly,
that “theological education is not a higher stage of Christian ed-
ucation, but a dimension of everyone’s Christian education, de-
pending upon their stage in life and calling.” The Emmaus Model
is about learning as we journey in community on the mission of
God.

My prayer is that this book will form the foundation upon
which all future discipleship and educational strategies are

developed.

—Mark Louw, Regional Director
Asia-Pacific Church of the Nazarene



INTRODUCTION

Jesus gave the mission to his followers of going into the world,
preaching the good news, and making disciples of all nations (Mat-
thew 28:19-20; Mark 16:15; Luke 24:48; John 20:21; Acts 1:8). The
Church of the Nazarene embraces this mission of making Christ-
like disciples in the nations. The Church of the Nazarene around
the world works to carry out this mission in all of its ministries.
Theological education is one essential way to make disciples. Je-
sus told his disciples to “teach” people all that he commanded.
Teaching is more than sitting in a classroom but any means by
which people come to know the good news of Jesus and grow in
relationship with him. As we learn, our commitment to Jesus is
strengthened and it provides the way to help others on the jour-
ney of transformation.

There are many ways to teach people what Jesus taught. The
church has traditionally emphasized the training of its clergy. No
doubt this is important because an organization will only grow
as strong as its leaders. However, he did not assign only clergy to
be the ones to make disciples. Instead, the Great Commission of
making disciples is for all believers. Therefore, the church must
develop strategies for training people at all levels. This book of-
fers a way of doing just that.

Nazarene higher education faces many new opportunities
and challenges around the world. Old paradigms and methods
are proving inadequate to reach a rapidly changing world. The-
ological education is part of this change. For several centuries,
the predominant mode of theological education was for students
to sit in classrooms and listen to lectures. Although there is value
in this time-tested method, the changing learning environment
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demands creative rethinking of our educational methods. For ex-
ample, the rise of technology has significantly changed the ability
to access information. What used to be found only in libraries or
from experts can now be accessed on a cell phone. Those born af-
ter 1990 have had access to technology that previous generations
could not even imagine. The majority of the world now has access
to mobile technology or the internet.

The shifting global landscape creates challenges for the
church. The church is growing rapidly in some areas of the world,
often resulting in a lack of trained leaders to insure orthodoxy
and coherence. New emphases in experiential learning is forc-
ing education to move outside the classroom. The number of
adult learners who cannot attend a traditional college because of
jobs, families, and distance has increased. This has necessitated
a rethinking of theological education by extension. Learning has
moved outside the classroom where students listen to lectures to
active learning through new experiences. Educators are recogniz-
ing that learning involves more than simply receiving content but
involves being shaped by new insights and changing attitudes and
worldviews. The significant increase in travel and migration has
brought the world to us through internationalization. Most cit-
ies of the world are now multi-cultural. The church is challenged
with the rise of mega cities where the vast majority of residents
are not-yet-believers. The world is now labeled as VUCA: Volatile,
Uncertain, Complex, and Ambiguous. How can we disciple people
with all these challenges? How can we rethink education to meet
Jesus’ call to make disciples in this ever-changing world?

These new challenges require new methods. This book begins
by looking at the reason for theological education. We must know
the “why” before we explore the “what” or the “how.” The authors



INTRODUCTION

are convinced that God is doing something new in, through, and
even outside the church. The same Creator who spoke the uni-
verse into existence is stirring new and creative ideas in order to
reach the world of today with the Good News of Jesus Christ. This
book represents a new optimism fueled by Spirit-led imagination.
God is doing a new movement around the world.

The purpose of this book is to equip disciple makers (disci-
plers) and educators from the local church through to the acade-
my in carrying out the mission of Christ. This book has grown out
of a conversation about how to “re-envision” theological educa-
tion. Asia-Pacific Regional Director, Mark Louw, called together
a group of experienced educators and practitioners to explore
the challenges facing theological education on the region. The
discussion explored the changes happening in education today
and the need to train people for ministry in this shifting environ-
ment. The driving force of this conversation is the crucial need
of character formation into Christlikeness during the educational
process. Teaching knowledge alone will not win the world. The
witness of lives transformed in Christ through the Holy Spirit will
be the resource God uses to reach the world. The re-envisioning
group hopes the ideas generated from the dialogue will be a cat-
alyst for more innovative and effective strategies in theological
education in Asia-Pacific and beyond.

This book represents a collective effort to explain this “why”
and to show a way it can be carried out. David Ackerman, educa-
tional coordinator for the Philippines and Micronesia Church of
the Nazarene, helped convene the conversation of the re-envi-
sioning group. Bruce Allder, Senior Lecturer at Nazarene Theo-
logical College, Brisbane, Australia, developed a synthesis of mod-
els that provides a framework for effective theological education.
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The new model is based on his reflection on the story of the risen
Jesus appearing to two disciples on the road to Emmaus found
in Luke 24:13-48. This book brings the ideas generated from the
group’s discussion and Allder’s ideas together.

We hope this book unleashes the church of all ages and edu-
cational levels to develop leaders who are mission focused and
equipped to make disciples who are then equipped to carry on the
mission of multiplying more disciples.
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CHAPTERONE

Mission of Disciple Making

Jesus stated the mission of the church known as the “Great
Commission” in Matthew 28:19-20:

Therefore go and make disciples of all nations, baptizing
them in the name of the Father and of the Son and of the
Holy Spirit, and teaching them to obey everything I have
commanded you. And surely I am with you always, to the
very end of the age.

Jesus’ plan for his followers became a reality with the com-
ing of the Holy Spirit on the Day of Pentecost (Acts 1:8). After the
filling of the Holy Spirit, the disciples moved from being “fisher-
men” in their boats to being engaged with the world as “fishers of
people” (Matthew 4:19). Without the filling of the Holy Spirit, we
cannot fulfil the mission Jesus gave us.

Our theology shapes what we do. The link between theology
and outcome is crucial. Our theology informs our education which
shapes what and how we teach which then determines what is
produced. If our theology is sound, then we must explore our ed-
ucational methods to determine their effectiveness in reaching
the outcome of new disciples. If disciples are not being formed
and multiplied as the outcome of our educational systems, then
we must work our way backwards in this sequence to see what
needs to be adjusted.

THEOLOGY - EDUCATION - DISCIPLE MAKING

1
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The Call to Love
The Great Commission gives us the “what” to do: make Christ-
like disciples. The Great Commandment gives us the “way” to do
it: through relationships of love.

Jesus said, “Love the Lord your God with all your heart and
with all your soul and with all your mind.” This is the first
and greatest commandment. And the second is like it: “Love
your neighbor as yourself.” (Matthew 22:37-39)

The call to make disciples is rooted in the very character of
God as loving and holy. God loves all people and wants all to ex-
perience salvation through Jesus Christ (John 3:16). Jesus told his
disciples, “As the Father has sent me, I am sending you” (John
20:21). The call to make disciples is the call to know God in love
and experience God’s love for the world through the Holy Spirit.
Theologians describe this as the missio Dei, the mission of God. The
challenge for the church is how to be this loving community in
mission. The church carries out this mission by serving as God’s
instrument of reconciliation and redemption in the likeness of Je-
sus Christ.

Stéphane Tibi, Educational Coordinator for the Eurasia Region
and participant in the re-envisioning discussion, points out that
in the Old Testament, two Hebrew words for knowing suggest dif-
ferent ways people learn. Both words are conveniently found in
Proverbs 3:5-6:

Trust in the Lord with all your heart,

and lean not on your own understanding [binah].
In all your ways acknowledge [yada’‘ ] him,

and he will direct your paths. (NKJV)

12
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According to Tibi, binah knowledge is analytical and scien-
tific. It involves a subject that acts and an object that gives lit-
tle feedback. This type of knowledge is not communication be-
tween the subject and the object. The information flows in only
one direction: learning comes through observation of the data.
Yada‘ knowledge, however, is personal and relational. It involves
two-way communication. Yada‘ knowledge involves binah; data is
important but only serves the greater purpose of relationship. It
is difficult to develop relationship with only binah. When applied
to the learning process, experiential knowledge (yada‘) comes
from the interaction and relationship built between teacher and
student. Yada‘ fits well with making disciples by nurturing rela-
tionship with God and with neighbor. Learning takes place best
in relationship, not simply with the accumulation of information.

The early church experienced growth through yada‘ type
knowledge as believers developed in their relationship with God,
one another, and those who did not believe yet. Their knowledge
was an aspect of their love for God and love for others. Accord-
ing to Acts 2:42, four key practices helped these early believers
in their mission: studying the apostles’ teaching, fellowship with
one another, sharing meals, and praying together. It is significant
that these four processes all involved the community of faith.
This community was filled with the Holy Spirit and had a vision
to reach the world. They were stronger in love and prayer and
deeper in their understanding of the gospel. This was a powerful
combination for effective mission.

At the heart of theological education is growing deeper in our
relationship with God through spiritual formation, in understand-
ing ourselves through character development, and in knowledge
about the world through awareness of context. This formation

13
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is a partnership of individuals responding to the Holy Spirit and
other people in mutual support, dialogue, and accountability. The
Holy Spirit is with us disciples as we journey through life togeth-
er. Jesus as the Incarnate One fulfilled God’s mission for him by
living and identifying with humanity. He provides a model for
how we can participate in God’s mission. Theological education
is more about transformation than information. At its core, it is
participation in the mission of God. It begins with renewing the
mind through the truth of the gospel (Romans 12:1-2). It includes
change in character and every other part of life. It both shapes the
mind and transforms the heart. The result is participation in what
God is doing in the world now.

As we re-think discipleship and education, we must recognize
that the call to make disciples is the universal call for all believers.
This call should guide all we do in theological education. With-
in this universal call may be found specialized calls to leadership
responsibilities within the church. Paul the Apostle wrote to the
Ephesian church about this:

So Christ himself gave the apostles, the prophets, the evan-
gelists, the pastors and teachers, to equip his people for
works of service, so that the body of Christ may be built up
until we all reach unity in the faith and in the knowledge of
the Son of God and become mature, attaining to the whole
measure of the fullness of Christ (Ephesians 4:11-13).

As the body of Christ, the people of God are called to serve oth-
ers and represent Christ to the world (John 20:21; Acts 1:8). Those
with specialized calls of leadership help the church develop in its
faith and knowledge of Christ. This necessitates both binah and
yada’ type knowledge. We must know the facts of Christ’s teaching

14
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through studying the Bible and the story of God’s people. But we
must further respond by letting these facts penetrate our hearts
so that our faith is more strongly rooted in Christ. As a result,
the church will be “mature, attaining to the whole measure of the
fullness of Christ” in its mission to the world (Eph 4:13). We can
be better prepared to engage in this mission by being grounded in
the knowledge of Christ and empowered by the Holy Spirit.

The church has a two-part responsibility in this process. First,
as missional people, focused on the mission of becoming like
Christ, we must go into the world with the hope of the gospel.
Rather than feeling intimidated by the huge task before us, we
can approach the mission with conviction that comes from know-
ing the good news (1 Peter 3:15). All believers can be trained to be
disciple makers because God has given them gifts and what they
need for this mission. Second, the church at all levels must devel-
op an environment where people can hear the call of God to spe-
cialized ministries. With a strong vision for the world, the church
as the Body of Christ becomes internally stronger. A church that
nurtures its people in discipleship will be open to the movement
of the Holy Spirit who will call people to specialized ministries to
fulfill the mission of engaging the world.

Theological education that brings transformation will lead to
more effective training of laity and clergy for this mission. It is a
task for the whole church and not a select few professional clergy.
Students learn to listen to God as they learn together in communi-
ty. The Holy Spirit as the Counselor (John 14:26) sets the model for
teachers to “come along side of” students. Mentors guide students
through dialogue, encouragement, modeling, and accountability
to grow into Christlikeness. Although this is a life-long journey,
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there can be markers along the way that indicate effectiveness in

the mission.

Discipleship and Education

This way of thinking about education challenges how the
church has traditionally done discipleship. For over a thousand
years, the church primarily followed the “parish model,” which
involves people coming to a central building (such as a cathedral
or chapel) to learn about the gospel from trained clergy. The Prot-
estant Reformation engrained this further with its emphasis on
listening to sermons on Sunday mornings from pastors. Today,
much of the church continues to follow this pattern. One of the
unfortunate outcomes of this approach in Christian tradition has
been to limit the “work force” of the church to only the 2% of
Christians who are educated and ordained as members of the cler-
gy. The other 98% are “fed” by the education of these few clergy.

This model of discipleship has also been reinforced and in-
fluenced by our theological education. Pastors are taught how to
administer the parish and its associated mechanisms. The unfor-
tunate result seen in the last two hundred years is a growing dis-
tance between the local church with its mission and the academy
with its theologians. The challenge is to bring these together so
that the church and academy work together to make disciples.
Both the local church and the educational institution have vital
roles to play in the task Jesus has given us.

The Board of General Superintendents of the Church of the
Nazarene recognized the need to re-imagine the church amidst
the changing contexts of today. The following description offers
educators at all levels the opportunity to bring theological train-
ing to where people live. The “church” does not need to be held in
a central building but wherever the people of God meet.

16
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Any group that meets regularly for spiritual nurture, wor-

ship, or instruction at an announced time and place, with

an identified leader, and aligned with the message and mis-

sion of the Church of the Nazarene can be recognized as a

church and reported as such for district and general church

statistics.

Theological education has a vital role in the disciple-making

process. If the purpose of theological education is to equip and

make effective “discipled disciplers,” making Christlike disciples

is not an optional elective in the curriculum but the essential out-

flow of faith leading to obedient action. Holiness is at the heart

of this re-creation. Holiness leads to mission; mission requires

education; education brings transformation. Methods of disci-

ple making may change but the message and mission remain the

same.

Five essential questions keep our mission focused in the right

direction:

1.

What am I doing here?—This is a question of purpose. Dis-
ciples of Christ are called by God and invited into God’s
mission in the world. We must live lives of purpose,
which includes being discipled and discipling others.

What is in my hand?—This is a question of passion. God
has given each person specific talents, desires, and gifts.
This makes each of us unique! We shouldn’t try to minis-
ter the exact same way others do; we should trust God’s
leading and design and find ways that uniquely fit us.

Who is in front of me?—This is a question focused on
people. We are always interacting with others, and we
should be intentional about loving people to Christ. This

17
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requires that we take notice of people, value people, and
follow the Lord’s leading about when and how to share
Christ with them.

4. Do I know God’s presence is with me?—This is a question
of power. Not our power but God’s power within us
through the Holy Spirit. We must be confident about
who we are in God and aware of his leading in us. We
must also recognize that we bring God’s presence and
power with us into the world and should move forward
in boldness and confidence.

5. What if everyone discipled the way I do?—This is a ques-
tion of perspective. This question is not meant to bring
shame or guilt. Instead, it is meant to provide us with
perspective and challenge us to live in God’s purpose,
based on our passion, focused on people, and guided by
God’s power. Remember, God wants to change the world
through us, the church, the Body of Christ.

Theological education fulfills its purpose when students ful-
fill Jesus’ commands. The outcome should be experiencing God’s
power through being equipped to bring others along on this
transforming journey of re-creation. Through the work of the
Holy Spirit, we can experience full and new life in Jesus Christ
(2 Corinthians 3:18; 5:17). This new creation will be characterized
by total dependence upon God, un-compromising compassion for
humanity, deep knowledge of God’s word, active love for the mar-
ginalized, empowered victory over temptation and sin, and effec-
tiveness in preparing disciples who can continue the mission.

An important question to ask is, who are we educating? Are
we simply preparing members of the clergy who acquire the pro-
fessional skills of ministry? Or, are we engaged in an educational
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process that involves all people at all levels? God can use all peo-
ple for his mission in whatever their profession or location in life.
Every occupation is an opportunity God uses to reach humanity. People
fail at this mission for two primary reasons: ignorance or sin. The
first can lead to the second. The holiness message of transfor-
mation in Jesus Christ is the key to effectiveness in fulfilling the
Great Commission.

To carry out this mission will require a refocusing of curric-
ulum. Training disciple makers will require a balanced synthesis
of being, doing, and knowing. If any of these three is left out or
neglected, discipleship cannot happen. A disciple is someone who
has responded to the call of Jesus to new life. “Being” places our
identity with Jesus. We are connected to him in intimate rela-
tionship and learn to listen to our Master and Teacher. “Doing”
is the mark of obedient love that comes as a response of faith in
Jesus. Action is the response to listening and cannot be separated
from relationship (see John 15:1). “Knowing” is the development
of wisdom in response to worship and the study of the teachings
of Jesus. We develop the “mind of Christ” as we get to know him
more. The Great Commission ends with the significant words of
relationship: “And surely I am with you always, to the very end
of the age” (Matthew 28:20). Any model of education that seeks to
be effective in our world today will require a close connection be-
tween heart formation (“being”), intellectual rigor (“knowing”),
and effective action (“doing”).
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CHAPTERTWO

Educationin the
Nazarene Perspective

Our Heritage of Being, Knowing, and Doing
Quality education has always been part of Nazarene DNA. This
medical image describes one of the Core Values of the Church of
the Nazarene related to our mission:

We are a sent people, responding to the call of Christ and
empowered by the Holy Spirit to go into all the world, wit-
nessing to the Lordship of Christ and participating with God
in the building of the Church and the extension of His king-
dom (Matthew 28:19-20; 2 Corinthians 6:1). Our mission (a)
begins in worship, (b) ministers to the world in evangelism
and compassion, (c) encourages believers toward Christian
maturity through discipleship, and (d) prepares women and
men for Christian service through Christian higher education.
(Nazarene Essentials, italics added).

Missionaries and denominational leaders recognized the con-
nection between education and discipleship. Many of the denomi-
nation’s educational institutions were founded soon after church-
es were planted in an area. This rich heritage provides a strong
foundation upon which to build future innovations.

Nazarene education has most often focused on the “teach
reteach” model in seeking to multiply churches and leaders in
fulfillment of the Great Commission. Leaders are developed and
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taught how to multiply the work of discipleship by reteaching
what they have learned. However, developing leaders based sole-
ly on the accumulation of knowledge is inadequate. Instead, the
whole person must undergo change and growth into Christlike-
ness. This is why the Church of the Nazarene adopted the “4C’s
Model” for pastoral formation. It requires that our educational
preparations stress content, competency, character, and context
throughout the entire program.

Innovation continues around the world as the church seeks
to meet the need for quality and visionary leaders. The church
has shaped higher education and higher education has shaped
the church. Our theology has impacted learning theory. Naza-
rene education is rooted in and guided by an optimistic view of
God’s grace and its ability to change people. We seek to put this
optimism into practice through intentional, mission-focused en-
gagement with the world, rather than retreating from it into the
academy.

The Development of Effective Strategies

In the 1990’s, the Church of the Nazarene began to experience
explosive growth in some parts of the world. Educational institu-
tions were not able to keep up with the need for trained clergy
and lay leaders. At that time, Robert Woodruff worked with the
Nazarene World Mission Department to create a strategy to meet
this need. The result was a booklet called, Education on Purpose:
Models for Education in World Areas. Out of his efforts and through
discussions, the hub and extension model developed. From this,
our existing institutions and program were encouraged to become
hubs that provided de-centralized theological training across dis-
tricts and fields. Eventually, over 17,000 new pastors were trained

in this manner.
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" Focus In Education
_ Balanced Throughputs 4 C's

Figure 1: Focus in Education is an adaptation of Woodruff's “Focus in
Education: Balanced Throughputs 4C's” (Woodruff, 29)

As Woodruff explains, the lens in his model (figure 1) provides
the educational focus and purpose. The purpose will lead to in-
tended outcomes. The purpose provides outcomes toward the
focus. It is important to note that the creation of the program
balances the 4C’s. These provide the broad spectrum for develop-
ing students in being, knowing, and doing. Each of the 4C’s con-
tributes to the overall purpose of the course, program, or degree.
Whatever this lens is will determine the outcomes that result.
Everything is determined by the focus. The focus is the organiz-
ing principle for all aspects of a program. If the focus is not clear,
everything else will be off balance.

There may be multiple possible focuses in education: the ac-
quisition of knowledge and theory, development of practical
skills, or spiritual formation. Each may require more or less input
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from each of the content, context, competency, and character in-
puts. If one of these is emphasized to the neglect of the others, the
focus may not be as clear, the intended outcomes not met, or the
focal point of the education not accomplished. Different courses
and programs may have different focuses, but the input must still
be balanced to achieve the intended outcomes.

With the possibility of multiple focuses to meet different sit-
uations, a robust model must be developed that integrates the
balance of being, knowing, and doing with the mission that Jesus
gave the church. In the broad terms emphasized in this booklet,
the mission of disciple making must be somehow integrated into
each educational program. Our proposal is that the primary focus
of education in the Church of the Nazarene ought to match our
broad mission of making Christlike disciples in the nations. This
broad focus can be diversified and narrowed to meet the mission
of a particular institution or ministry context, but somehow, it
should still contribute to the goal of making disciples.

Joining Discipleship and Education

The world is changing on numerous levels, yet our all-crea-
tive God is also doing new things as the revival winds of the Holy
Spirit sweep the globe. Refocusing our purpose and retooling our
methods will help us find our place in what God is doing. Educa-
tors now stress outcomes-based education. Everything we do in
our education must help students accomplish specific outcomes.
What are those outcomes? The list can be long, but they all must
flow out of our desire to see our students become more Christlike
and better equipped to participate in the mission of God. Educa-
tion must lead to effective discipleship in fulfillment of the Great
Commission. The journey of discipleship can happen as Christians
intersect with those around them who have not yet put their faith
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in Jesus. In fulfillment of Jesus’ command, disciples must be in-
volved in the “teaching” (Matthew 28:20) process at every point
of this journey.

Those involved in formal theological training should part-
ner with those involved in developing disciples. Sunday School
and Discipleship Ministries of the Asia-Pacific Region developed
a four-fold emphasis that we can use to join our educational in-
stitutions and the local church. The goal is “to exalt the Lord by
helping all people experience the saving and transforming work of
the Holy Spirit, be equipped through the Word of God, be empow-
ered for godly service, and engage the nations for Christ.” This is
represented in the following graphic.

Figure 2: Asia-Pacific Discipleship Model
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This figure merges the being, knowing, and doing of becoming
like Jesus. Experiencing the saving and transforming work of the
Holy Spirit (2 Corinthians 3:18; Ephesians 4:13) brings transforma-
tion and renewal into Christ’s image (the being). Equipping comes
as disciples add knowledge (binah and yada’) through training in
God’s word (the knowing) (2 Peter 3:18; 2 Timothy 3:17). Empow-
ering happens as believers listen to the Holy Spirit and are guided
by godly mentors in service to the world (Romans 12:6) (the doing).
The result is engaging the nations for Christ (1 Corinthians 9:22-
23), which will require being, knowing, and doing. At the center
of all this is exalting God in worship (Romans 12:1-2). People can
join this journey at any point.

It is important to emphasize six foundational aspects of this
model:

1.  Discipleship is relational. We have been created by a re-
lational God (Father, Son, and Holy Spirit) to be relation-
al beings (Genesis 1:26-27; 2:18). This is why everything
about our faith journey is centered in relationship—first
with God and then with others (Matthew 22:37-40). Be-
ing a disciple starts as we enter into a relationship with
God, with God’s church, and with God’s world. In oth-
er words, we cannot be an effective disciple of Christ in
isolation. Being a disciple of Christ is always both com-
munal and personal.

2. Discipleship is communal and personal. Discipleship
is a “Body” activity rather than an individualistic ac-
tivity. All believers, not only pastors, are called to be
disciples and be actively involved in discipling others.
They use their God-given gifts, talents, and resources to
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extend God’s Kingdom to others through the process of
discipleship.

3.  Discipleship is holistic. The five elements of exalting, ex-
periencing, equipping, empowering, and engaging rep-
resent a more holistic way of viewing what it means to
be a disciple and what it means to do discipleship. Too
often discipleship is relegated to the classroom, becom-
ing only about what we “know.” Jesus’ call upon his dis-
ciples was to “come, follow me” (Mark 1:16). In the pro-
cess of forming his followers, there was formal teaching,
but there was also mentoring and modeling. Jesus lived
out his dynamic relationship with the Father before the
disciples and inviting them to imitate him. Likewise, our
discipleship must be holistic.

4, Discipleship is interconnected. Within the diagram, the
lines between the various elements are intentionally
blurred. This is because experiencing, equipping, em-
powering, and engaging, while each having its own
unique aspects, blend together and intersect at multiple
points. However, exalting is intentionally placed at the
center of the diagram (and first in the definition) be-
cause each of the other elements is an act of worship.
This interconnected model invites people to enter into
the discipleship process at different places (such as wor-
ship service, Bible study, service project, and so on).

5.  Discipleship is inclusive. We recognize that God is at the
center of who we are and what we are doing; God is our
core. No one is truly “outside” the circle of his grace and
love. The church needs to meet people where they are
and guide them closer to God.
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6. Discipleship is continuous. Discipleship does not have a
stopping place. Christians are disciples of Christ for life,
and this means they must be continuously involved in
the discipleship process—both being discipled and dis-
cipling others.

Transformational Learning

Educators have noted for many years how education brings
change to people. More recently, this change has been given the
name “transformational learning.” The theories behind transfor-
mational learning were first developed by Jack Mezirow and have
been further developed and expanded by many others. The con-
cept itself is rather simple. People make meaning of their world
through their experiences. Most people think and act certain
ways without critically analyzing why. Transformational learn-
ing seeks to change students by introducing new ideas and val-
ues that challenge a person’s thinking. This challenge often caus-
es a “disorienting dilemma” that may lead a student to ask new
questions and critically reflect on his or her beliefs, assumptions,
and values. New ideas and values may lead to a new frame of ref-
erence, which may cause some discomfort and tension with old
ways of thinking. Mentors can help students navigate this tension
and guide the transformation process. Adding knowledge and
developing skills will help students navigate new questions and
respond to them in healthy ways. This critical reflection develops
competence and self-confidence. The result is a changed person
who is better equipped for new roles and deeper relationships.
The transformed person is then better equipped to participate in
the world.
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Complexity Theory, then, would suggest that the term “ca-
pability” is more of an appropriate goal than “competency” (S.
Smith, 42) because of the non-linear circumstances of ministry.
That is to say, the context of ministry is always changing, so it is
almost impossible to develop a list of tasks or abilities (competen-
cies) that will be adequate. Capability, on the other hand, assumes
the ability to adapt a competency for the immediate context to
remain effective in ministry. For this reason, in our description of
the 4C’s, we will substitute capability for competency.

Transformational learning describes well the desired partner-
ship between discipleship and education. Education provides the
opportunity for transformation to take place. It is where being,
knowing, and doing are developed through content, capability,
character, and context.

/ QUESTIONS \

MISSION T H E BIBLE

HOLY
\ SPIRIT /

MENTORS < COMMUNITY

Figure 3. Transformational learning is where being, knowing, and doing are
developed through content, capability, character, and context.
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Questions from various disciplines of study challenge stu-
dents’ presuppositions and world views. Students learn to ask
good questions, and it is helpful to provide students a safe place
to ask them. However, the questions are not the same each time.
As students develop in their understanding, the questions and sit-
uations will change. At first, some answers can be provided, but
students should gain skill both in asking their own questions and
being challenged by the questions of others. Students explore
through discovery and discernment, which comprises the con-
tent elements within the fields in the bulk of the course. This may
also be represented in the advancing courses in the curriculum
where content is heavier, and students are learning skills of dis-
cernment. Asking questions can also provide students opportuni-
ty for spiritual encounters and growth in their faith.

The Bible provides the primary reference point from which
difficult questions can be asked and answered. The Bible may also
challenge students’ cultures and traditions. Since the Bible is a
complex document, skills of interpretation and hermeneutical
method are necessary to guide the discovery of new insights. This
discovery process will include theological conversation with bib-
lical interpreters of the past and practitioners of the present. This
method is termed the Wesleyan Quadrilateral, where tradition,
reason, and experience help us interpret God’s revelation in the
Bible. Teachers help students develop knowledge of the Bible and
capability in interpreting and applying it.

Students learn in community. Participatory learning enhanc-
es the effectiveness of the environment in which questions are
asked and students encounter new ideas and experiences. Growth
happens as learners engage in conversation and in times of dis-
sonance as they share ideas and struggles. Organizing education
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based on cohorts of students enables the learning process to be
done in community and to break down the potential isolation
that can develop from abstract or academic theological inquiry.
Students integrate new theological understandings with personal
values. This will lead to the development of new skills. Students
are shaped by their encounter with Christ and his community.
Disruption and integration through interaction with others can
and should also include dialoging with those who do not yet know
Jesus, those outside the church. Learning must be seen as part of
the mission of making Christlike disciples of all people and not as
an end in itself. Students can become engaged in this learning in

four areas:

With themselves: Students need to grow in character, un-
derstanding, confidence, and skill.

With other students: Students learn to function in teams,
developing skills in leadership and working with others.
With a worshipping community: Being in relation with
other believers provides students a dynamic environment
to nurture spiritual growth and an opportunity for them to
develop skills in working with different people.

With the larger non-Christian community: Students learn
to listen to those outside the church and interact with di-
verse people.

Because transformative experiences can be difficult, it is im-
portant that students have mentors to guide them through this
process. Since this type of learning requires a critical evaluation
of presuppositions and beliefs, it is important that the mentors
be available to provide safe places to ask questions and dialogue
about possibilities. Teachers should see themselves as mentors
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through the educational journey of students. They are the pri-
mary facilitators for new experiences and awareness through the
process of dialogue. Other people can serve as mentors, depending
on the topic, place, or purpose of the instruction. Transformative
learning can feel threatening and create stress for students. It is
risky. So, educators must develop sensitivity to the learners. It is
of utmost importance that teachers share the character qualities
that match the intended outcomes. Students will learn through
imitating what teachers say and how they live. Teaching should
be viewed not simply as an educational action but as a spiritual
quest whereby Christ’s body is being equipped.

The goal of transformational learning engagement in mission.
Hands-on experiences in real-life settings through the learning
process will build skills and confidence in ministry. Transforma-
tion takes places as students engage with their cultures and learn
from other people. The learning does not end with the comple-
tion of a degree program but can continue through lifelong learn-
ing. The mentoring does not need to end but may take different
shapes with different mentors as students and graduates continue
their development. Often the questions asked earlier in the learn-
ing process will need to be readdressed as graduates experience
new challenges.

This whole process should be guided by the Holy Spirit. Trans-
formative learning can be a creative experience whereby a person
has new encounters with the Holy Spirit who brings change into
the likeness of Christ (2 Corinthians 3:18). Changing our think-
ing is not enough. We must allow the Holy Spirit to transform us
through the means of grace, self-care, and repentance. This trans-
formation takes time, so a careful long-term strategy is required.
The result of the education should be character change and more
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fruitful engagement in the mission of God in the world. The Holy
Spirit becomes a participant in personal study times. Choosing to
experience change is an act of faith and humility. The Holy Spirit
may also speak through the conversations within community and
challenge students to grow in wisdom and conviction about their
faith.

Old patterns and practices are changing. To be more effective
in the mission to which God calls us, we must rethink our models
and methods. A new ethos of teaching as part of the discipleship
process and of discipling as part of the educational process must
be developed. At the center of this is the character formation of
students that leads to effective mission. The highest goal of Chris-
tian education is to help students become like Christ and then to
live this out through effective engagement in the mission of God.
Professional knowledge is important, but students must undergo
a fundamental change of outlook that leads to the application of
knowledge through loving God and loving neighbor. Character
change must lead to mission in the world.

There are several implications of a shift in educational ap-
proaches. Fundamentally, there must be a movement from min-
istry for education to education through ministry. Learning by doing
is essential. This may require keeping students in their context of
ministry, which then becomes their classroom. This would require
mentoring that focuses on exposing students to new thoughts
that challenge their pre-conceptions. Mentors must be creatively
developed, with cooperation between teachers, pastors, faculty,
or individuals. Pastors should view themselves as teachers and
mentors, not only to people within their church, but to other
pastors or people who are also in the learning process. Mentors
also need to be trained in teaching methodologies, the intended
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outcomes, and nurtured in their own character formation. Men-
toring helps bridge the gap between school and local church and
connect students to discipleship.
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CHAPTER THREE

Transition of Models

Some might say, it is better to strengthen our existing edu-
cational models rather than move in a different direction. The
following reasons are suggested for the need to re-examine the
educational process.

Firstly, one of the strategic priorities of the Asia Pacific Region
of the Church of the Nazarene is cohesive education and cohesive
ministerial preparation. The vision is to see an educational system
where students explore their faith in the local church while main-
taining the same educational ethos of a higher education award in
one of our educational institutions. We have tended to segment
the educational process so that we have a number of parts but
little coordination between each part. This regional, strategic pri-
ority gives attention to the integration of these various parts. At
its best the Church of the Nazarene is an intentional partnership
(relationship) between the local church, the District, and the ed-
ucational system (institution) in a global perspective (Figure 4).

As groups specialize and work in their own area of responsi-
bility, it is possible to disconnect areas that are meant to be in
partnership. The tyranny of time pressure, the battle for a fair
share of the limited resources, etc. often cause isolation and we
become protective of our own patch of ministry responsibility.
A process is needed that intentionally works at the cultivation of
partnerships between these three aspects of church structure and
leadership. Such integration will not simply happen without in-
tention and the implementation of effective strategy.

34



TRANSITION OF MODELS

LOCAL CHURCH

EDUCATIONAL
DISTRICT INSTITUTION

Figure 4: A representation of the connection between the local church,
district, and the educational system as envisioned by the Church of the
Nazarene globally.

There are several ways to conceive of a partnership between
the educational institution, the district church, and the local
church (see Figure 5).

The Emmaus Model conceives of this partnership in terms of
option “C”—interdependence. The benefits of this will be given in
the following chapter.

Secondly, a drift away from original purposes (often termed
mission drift) is common to most organizations. There is a need to
be reminded of our ultimate purposes as the body of Christ and al-
low these purposes to shape our processes. When these purposes
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Figure 5: Options for conceiving partnership between education and local
church (Woodruff, Toward Excellence in Ministerial Education, 119).

are clearly established in the core of our identity as a faith com-
munity (church) and in all of our structures, there is less likeli-
hood of mission drift. “If you want people to build a ship, don’t
drum up people to collect wood and don’t assign tasks and work,
but rather teach them to long for the endless immensity of the
sea” (J. Smith, 91). In other words, in keeping the “why” of the
educational system constantly before us, there will be a need to
periodically adjust our approach.

Thirdly, engaging in specific contexts requires intentional ex-
amination of how education is conducted. The environment in
which the church is planted will change the final shape of what
is grown. The Church of the Nazarene may look very different in
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Mongolia compared to Australia, or Japan to Indonesia. Howev-
er, we pray that the same DNA expresses itself in diverse forms.
Working in over 160 world areas demands that the Church of the
Nazarene work intentionally with this changing cultural diversity
while being guided by the essence of who we are as Nazarenes.

Fourthly, we need to look at our presuppositions to see if they
are inappropriately shaping or limiting our horizons of possibil-
ity. Making visible the forces that have an impact on us will give
us the opportunity to intentionally steer our actions in ways that
make us more effective in mission. Presuppositions related to our
pedagogies, educational administration, and discipleship all have
the potential to limit what can be achieved. If we fail to make
these visible or choose not to interact with them can lead to ad
hoc results and less than robust ways of thinking about solutions.

Fifthly, while the Church of the Nazarene globally has adopt-
ed the 4C’s as a part of our curriculum design and pedagogy, the
urgency for effective mission has led to a pragmatism and com-
petency-based education that lacks the resiliency needed for
changing contexts. In other words, we have unintentionally over
emphasized competency (capability) at the expense of character
formation and context. What is needed for stability in a VUCA
world (volatile, uncertain, complex, ambiguous) is to ensure that
positive transformation is at the heart of our discipleship. Forma-
tion toward Christlikeness is to shape our discipleship, individu-
ally and corporately.

Over the 2000 years of Christian education, approaches have
been developed that respond to specific contexts at certain times.
Even these approaches were contextually driven. With changing
contexts, these approaches become increasingly more difficult to
apply effectively, and the outcomes may be for a bygone era. The
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Symbol Athens Berlin Geneva
Model Classical Vocational Confessional
Context Academy University Seminary
Goal/ Transorming the Strengthening the Knowing God
Purpose individual church
Emphasis Personal formation: | Interpretive skills: Information,
knowing who... knowing how... enculturation:
knowing what...
Formation | Individualized and Clarify vocational Discursive analysis,
focused oninner identity as the basis | comparison and
personal, moral, for Christian practice | synthesis of beliefs
and religious
transformation
Theology | Theology is the Theologyisa Theology is knowing
knowledge of God, way of thinking, God througha
not about God applying theory specific tradition
to life. Theology is
applied: spiritual,
missiological, and
vocational
Teacher Provider: of indirect | Professor: the Priest: knowledge of
assistance through teacherisa tradition, lives and
intellectual and researcher whomthe | exemplifies it as well
moral disciplines students assist as knows it.
to help students
undergo formation
Student Cultivates the mind, | Becomesa Initiated into the
characterand spirit | theoreticianableto | tradition, beliefs,
apply practice vocation and
ministry

Table 1: Summary of Models of Theological Education (Das, Connecting
Curriculum,17-18)
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Symbol Jerusalem Auburn New Delhi
Model Missional Contextual Spiritual
Context Community Parish Ashram
Goal / Converting theworld | Planting locally Engaging other world
Purpose views
Emphasis | Mission, partnership: | Local community: Multi-cultural,
knowing for... knowhing where... pluralistic: knowing
others
Formation | Learninghasto Learninghowtobe | Learningto co-exist
have refernce to relevant locally respectully while
all dimensions retainin one’s
of life, family, identity
friendships, work and
neighborhood
Theology | Missiology is Theology is about Theology is about
the mother of being spiritually understanding the
theology. Itinvolved | relevantlocally revelation of God in
action-mission other religious and
worldviews
Teacher Practitioner/ Pastor: the teacher | Apologist: where
Missionary: the leads by being the teacher not only
teacheris not relevantin the defends the faith but
removed from community also builds bridges
practice; teaching
involves sharing lives
as well as truth
Student Discipled to become | Learnsto serve the Learns to build
adisciple-maker community bridges and defend
the faith

Table1 (continued): Summary of Models of Theological Education (Das,
Connecting Curriculum,17-18)
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following is a brief summary of these models, including those de-
veloped in more contemporary times.

At first glance the Athens Model appears to hold what we seek
to develop—personal character and godliness. However, Banks (p.
20) points out that a fragmentation of theological education oc-
curred with the emergence of universities and the separation of
the academic disciplines from each other in the twelfth century.
This brought a separation between theory and practice. Educa-
tion became focused on academic norms and values with a loss
of focus on love and moral formation. Theology, once the queen
of the sciences, was relegated to a small subset of a much larger
discipline of the arts in a university setting.

Subsequent models are best understood as a response to
this shifting educational landscape and the inadequacy of the
approach to meet the current needs of the church. The Geneva
model placed theological education into a confessional context
where people were prepared for ministry in a specific theologi-
cal tradition. The tendency with this kind of model is to become
insular and inward looking—the very opposite of what we want
to see in effective mission. In these models, mission effectiveness
was the presumed outcome. However, Banks (p. 157f) intentional-
ly places mission back into the heart of the theological education
enterprise.

This missional approach places involvement in ministry at the
heart of the educational enterprise with reflection and reflective
practice the pedagogy of learning. One of the difficulties with an
educational process away from the practice of that learning, is the
creation of a theory and practice division (sometimes described as
a barrier) that can leave a learner well equipped with theory but
having little ability to apply that theory. By bringing action into

40



TRANSITION OF MODELS

the heart of the learning process, this artificially created barrier
is removed. However, effective learning takes place when there
is reflective practice, not just practice. This is where the Banks’
approach can fail, not because of an inherent problem with his
model, but because of ineffective reflective practice. The reflec-
tion that is needed is neither an abstract thinking about action
nor is it simply a pragmatic response to concrete situations. Banks
suggests five key questions in effective reflective practice:

. What kind of world do we live in?
2. What should we do?
3.  What are the basic needs, tendencies, and values we
should satisfy?
4. What constraints does our present cultural, sociologi-
cal, or ecological context place on our actions?
5.  What are the concrete rules and roles we should follow?

After we have asked these questions and begun to build a
solid descriptive theological understanding of the situation,
we can explore what the Bible and the Christian tradition
have to offer.... It is important that [we] “act out,” not just
“learn from” the educational process (Banks, 160).

This approach resonates with many evangelical traditions (in-
cluding the Church of the Nazarene) where the making of disci-
ples is a passionate focus. This, though, has been its downfall. In
our impatience to be on mission, there is a tendency toward prag-
matic action with its visible, measurable results. The nuanced
reflective action that is so much a part of the Banks model has
been overlooked (Austin and Perry 2015). The result has been a
minimal focus on character formation and an over-emphasis on
unreflective action. The consequences of such a trend is toward
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moral failures of leaders, inflexible ministry processes that focus
on the method and mechanisms rather than people, a ministry
that is equipped for a context that is no longer relevant, and a loss
of life-giving vision, to name just a few.

The following Emmaus Model seeks to synthesize Banks’
missional model and the Athens classical model. However, the
Emmaus Model brings the mission and the Christlike character
formation together and makes both the focus of theological edu-
cation. When this is done, we would see that “theological educa-
tion is not a higher stage of Christian education, but a dimension
of everyone’s Christian education, depending upon their stage
in life and calling” (Banks p. 157). In summary then, the Emmaus
Model includes the following:

1. Character formation at the core of the educational
process

2. A missional perspective throughout which embraces
both passion (heart) and skills (head)
Inclusive of lay and clergy

4, A spiritual dynamic that is empowered by God’s Spirit
and has a strong experiential component

5.  Sustainability that is in terms of reproducibility.
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CHAPTER FOUR

The Emmaus Journey

Introduction

In Luke 24:13-25 we have an illustration of transformational
learning. The change that took place in the two disciples on that
first Easter Sunday is remarkable. Initially they were confused,
disappointed, and not sure what to think about the circumstanc-
es that had taken place around them. They had witnessed Jesus’
crucifixion. That didn’t fit their expectations of the Messiah! Then
they heard rumors of Jesus’ resurrection. That was completely
outside of their world view! This was the context for their walk
back to their home village, Emmaus.

The features that created the opportunity for transformative
learning included what may be thought of as negative—confusion
and disarray. However, “Jesus himself came up and walked along
with them” (Luke 24:15b). This turned the negative into a posi-
tive. As Jesus took the time to walk with them and hear them ex-
press their confusion and disappointment, he was able to provide
a perspective that brought understanding. “And beginning with
Moses and all the Prophets, he explained to them what was said in
all the Scriptures concerning himself” (Luke 24:27).

It is important to note that this is not where the learning
stopped. In fact, this is really the prelude to the major learning
that would take place. The insight from the Scripture formed the
foundation, or to use another analogy, the scaffold, on which life
change was to take place. Once hospitality was extended to Je-
sus, the disciples gathered around the meal table. Note the highly
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relational connection Jesus made with these two confused disci-
ples. It was while Jesus was breaking bread that a flash of insight
and recognition came to the disciples. This was Jesus, the resur-
rected Christ! What followed next was truly transformational. Je-
sus disappeared, but the disciples began to talk with each other
about this experience which led to a new passion for following the
Messiah! “Were not our hearts burning within us while he talked
with us on the road and opened the Scriptures to us?” (Luke 24:32)

The transformation was evident in these confused and dis-
couraged disciples, who rushed back to Jerusalem with no regard
for their personal safety, to proclaim, “We have seen the risen
Christ!” Confusion was replaced with assurance, timidity with
courage, and sadness with joy! Now that was a transformation!

With this as background the following approach to learning is
called the “Emmaus Model” (see Figure 6).

The Model Explained
There are several components that go into this model that
require specific definition. Firstly, as described in Chapter 2

I Christlikeness

 CONTENT
~CONTEXT
CAPABILITY

CHARACTER

Discipled

disciple-multipliers
(outcome)

Figure 6. The Emmaus Model
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(Education in the Nazarene Perspective), there are at least 4 com-
ponents that are involved in the process of theological education:
content, context, capability, and character (the 4C’s). It is difficult
to embrace all four components in a balanced way that leads to
transformation. Instead, an overemphasis on content makes the
student knowledgeable but not necessarily effective in the prac-
tice of ministry. An undue focus on context can result in an edu-
cational process that lacks coherency as we react to various world
views, cultures and interpretations of Scripture. Keeping capabil-
ity the primary focus leaves us simply doing a job that can lack an
ethical dimension or a passion for the work. A focus on character
alone can leave us unable to practically apply insights in intellec-
tually robust ways in situations that are forever changing.

The critical component in addressing a balance in the 4C’s is
the “lens” through which the 4C’s pass. This “lens” will give co-
herence to the curriculum. However, in our model the lens has
become a magnifying glass rather than a prism. We determine our
desired outcomes by examining what an effective discipled disci-
pler looks like. This examination, then, helps us understand the
characteristics we want to see in a graduate of our pastoral for-
mation process. We use the magnifying glass as a means of focus-
sing the 4C’s on those we disciple. Ultimately, the purpose of our
educational program is to meet the needs of our mission and the
needs of our churches in this mission. This cannot be over-em-
phasized! If we are not intentional about this, we may become
mired in the detail of an educational program that may create
wonderful learning but lose the purpose of this learning.

The Great Commission (Matthew 28:19-20) and the Great
Commandment (Matthew 22:34-40) express what we need as the
outcome in this educational process. We want a graduate of this
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process to be a loving disciple of Christ who makes Christlike
disciples who in turn make Christlike disciples. To be in mission
requires our graduates to be disciple makers, not just better dis-
ciples. The vision of our educational program is to have students
multiplying disciples as a way of life, and that their journey of
being disciples of Christ is becoming richer and deeper along the
way.

Even this may be too small a focus. Das explains using “pro-
gram logic” for a “theological institution” in Figure 7. Educational
systems tend to focus on the output level but there is a need to
focus on the outcome level. When measuring the outcome for ed-
ucational systems effectiveness, we look at the graduates’ effec-
tiveness in the missional church. Hence, the focus is a discipled
disciple-multiplier. If we keep this outcome in sharp focus, we can
then track backward to explore what features are needed in our
educational system to obtain this outcome.

ACTIVITY OUTPUT OUTCOME IMPACT
Action/ Change Change as Longer
Training output aresult of term

output societal

What the Individual impact
education level Community
system level: does Is the

does What the it make a Church
graduate difference effective in
learns in the mission?
church? Is
it effective
in mission?

Figure 7: A program logic chain (adapted from Das, p. 46 “Connecting

Curriculum and Context” in Is It Working?
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Now that we have described the outcome we desire from the

educational system, we can now ask the question, What lens do

we need to bring the 4C’s into focus toward that end? The Em-

maus Model suggests “Christlikeness for, and in, mission” as that

lens. This brings together the lenses of the classical (personal for-

mation) and missional (making disciples) models of theological ed-

ucation in a synergistic way. Table 2 gives a comparison of the

two models that the Emmaus Model synthesizes and the resultant

features of the Emmaus Model.

In the Emmaus Model there are at least two dimensions at

work in the lens.

1.

Christlikeness. By Christlikeness we mean authentic
being, positive character formation, and living as a gen-
uine Christ-follower. Starting the journey with Christ
means that there is someone new in our lives, and our
identity is in Christ (2 Corinthians 5:17). This is not a
static state of being, but rather entrance into a new re-
lationship with God. In this new relationship, we learn
how to love and how to fulfil our original calling as hu-
mans to be in loving union with God (John 17:21-22).
Discipleship explores this relationship and is a journey
into a deeper and more meaningful relational connec-
tion with God in Christ through the Holy Spirit. There is
a tangible and practical dimension to this because this
exploration is done in the context of a community. The
lens requires an emphasis on formation and spiritual
nurture and a safe relational place in which to process
content, experiences and probing questions.

Mission. This is the context in which character forma-
tion occurs. The formation is not just about becoming an
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Symbol Athens Jerusalem Emmaus
Model Classical Missional Journey in the
company of others
Context Academy Community Community of faith
livingin the wider
diverse world
Goal/ Transforming the Convertingtheworld | Discipled ‘disciple-
Purpose individual multiplier'asa
lifelong learner
Emphasis | Personal formation: | Mission, partnership: | Personal and group
knowing who ... knowing for ... formation toward
Christlikeness in the
missio Dei
Formation | Individualized Learning has to Shaped by encounter
and focused on have reference with Christand His
inner personal, to all dimensions community
moral and religious of life, family,
transformation friendships, work and
neighborhood
Theology | Theologyisthe Missiology is the Atheology of
knowledge of God, mother of theology. | embodiment of the
not about God It involves action Gospel i.e. Incarnation
- mission. of Kingdom of
God principles and
servanthood
Teacher Provider: ofindirect | Practitioner/ Discipler/Mentor/
assistance through missionary: the Coach/fellow-learner
intellectual and moral | teacheris not sharing life as well as
disciplines to help removed from knowledge
students undergo practice; teaching
formation involves sharing lives
aswell as truth
Student Cultivatesthemind, | Discipled to becomea | Discipled to bea
characterand spirit | disciple-maker disciple-maker and
shaper of culture

Table 2: Comparison of the Athens, Jerusalem and Emmaus models
(adapted from Das Connecting Curriculum with Context, p.17)
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ethical, well rounded person in the Kingdom of God. It
is about fulfilling our God-given vocation to be involved
in the missio Dei. Christlikeness is not an end in itself. It
is the means by which we are engaged in the mission Dei.
In other words, the shaping and forming toward Christ-
likeness happens while we are involved in the mission of
God. The Emmaus Model is not about preparing people
for the mission and then going and doing the mission. It
is about learning as we are doing the mission, i.e. Christ-
likeness for and in God’s mission in his world.

If these two dimensions become the lens through which the
4C’s pass, then our pedagogy and our educational processes may
be different to what we have been accustomed. This is student
centered, mission-focused, and a means toward a much bigger
goal than simply mastering biblical and theological content. This
approach requires us to capture the grandeur of the ends of this
education, and not just focus on the means. The thrill of seek-
ing the kingdom of God and that is seeking understanding from a
faith position, puts us in a position for transformative theological
education. The implications for teaching and learning are devel-
oped further in the next chapter.
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CHAPTER FIVE

Implementing the Model

How we teach and how we respond in teaching moments with
students will reveal what we really believe. All pedagogy assumes
a certain understanding of humanity and personhood. While this
is not the place to explore this in depth, one important assump-
tion in this model is that the created order carries within it a
purpose given to it by a purposeful Creator. Truth, beauty, and
goodness are discovered, and learning is approached through a
humble, listening posture (Messmore, p. 40).

Smith says, “Education in virtue is not like learning the Ten
Commandments. Education in virtue is a kind of formation, a re-
training of our dispositions. Learning isn’t just information acqui-
sition; it is more like inscribing something into the very fibre of
your being.... We learn virtues through imitation” (J. Smith, pp.
16-20). It is to this emphasis that the Emmaus Model attempts to
be faithful. The implications for this kind of learning and teaching
are profound. A few are considered very briefly.

Ministry Formation is more thana
“Hoop to Jump Through”

With the desire to reach the very significant event of ordina-
tion in the Church of the Nazarene, one can be tempted to think
of this as a goal. Rather, it is the next door through which to pass
in our calling and our discipleship. We learn a way of living and
a perspective on life that carries us into and through the formal
educational process. Our learning develops our understanding of
who we are as much as it is about being equipped for service. The
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process commences as a disciple in the local faith fellowship (local
church) and continues into the academy and then beyond. This is
not theoretical ruminations on esoteric ideas, but a practical and
livable reshaping of our priorities and passions in the light of the
Gospel. Transformation of the individual and of the communities
in which the student ministers is the expected outcome. This is a
big vision!

However, there is an assumption that underlies this: that the
disciple (student and teacher) is active in the mission of making
Christlike disciples. In this model, one does not retire to a place
out of ministry and service in order to learn to be equipped. The
disciple is learning on-the-job, however ill-equipped the student
may feel at the time. Much like the disciples on the Emmaus road
in the Gospel of Luke, their hearts “burned within them” as Jesus
explained the Scriptures to them. From that, they burned with
a passion to share the good news with the other disciples. Their
behavior changed as a result of their meaningful encounter with
Jesus and the Scriptures. Ultimately discipleship becomes more
about story than static concepts, more about the dynamic of rela-
tionships than about cognitive prowess.

The Student—Teacher Encounter

The encounter between student and teacher is a safe place for
exploration and the processing of content as it relates to living in
the mission of God. The teacher is a mentor and “playing coach”
rather than simply a content specialist who has a focus on devel-
opment and delivery of that content. Often, the teacher and stu-
dent discover new things together and create new perspectives
out of their encounter with each other and their context. This is
highly relational. As teachers we follow the Apostle Paul’s admo-
nition, “Be imitators of me, as I am of Christ” (1 Corinthians 11:1).
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This relationship is cultivated as a safe place to work through
difficult questions that challenge personal values, world-view
differences, and dissonance. Care, love, and an unwavering com-
mitment to seek the best for the student is at the heart of this.
Instilling confidence in the student to press ahead in growing and
being an encourager reflects this kind of commitment.

The ethos of the classroom, which may be any place students
gather, influences the type and extent of the learning that can
take place. For example, the teacher needs to model a dependency
on God through praying before each formal class session, asking
for a student’s reflection on their past week and their encoun-
ter with someone in the community, or reading Scripture and the
teacher giving testimony to the learning through that reading.
There are many other practical examples that give expression to
the activity of the classroom modelling an openness to hear from
God, and a safe place to question and probe difficulties. After all,
this is a journey together, and habits such as these are formation-
al. Students can discern what we truly believe as teachers by what
we do in the classroom.

You yourselves are our letter, written on our hearts, known
and read by everyone. You show that you are a letter from
Christ, the result of our ministry, written not with ink but
with the Spirit of the living God, not on tablets of stone but
on tablets of human hearts (2 Corinthians 3:2-3).

The teacher as mentor and playing coach can assist in engag-
ing the student in the “zone of proximal development.” This is
the synergy that comes in the student-teacher relationship which
allows the student to extend his or her understanding into ar-
eas that can only be reached with help. The more experienced
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teacher or the content specialist (the knowledgeable other) can
come alongside students and stretch their capabilities into new
areas of knowledge.

One of the challenges we face in this student—teacher rela-
tionship is technology. On-line learning and video conferencing
are our new reality. To ensure accessibility, not all students will
be present physically in a traditional classroom. There are many
studies that purport to show that on-line learning can be rela-
tional. It is not our intention to debate this here, but rather to
acknowledge we need to find a way to engage relationally so that
interactions are rich and vibrant, not static. Developing cohorts
of students, requiring face to face facilitation at times, requiring
engagement in on-line conversations with class members, are just
a few ways that relationships might be cultivated. The Emmaus
Model requires such relationships as an essential element in the
educational process. This means that “self-studies” and “direct-
ed studies” must include avenues for relational connections. This
will almost certainly require us to retool our current practice.

The Arena for Learning

Students’ life of discipleship in the wider community is the
context in which learning takes place. One of the advantages of
this is that the theory-practice divide is minimized. Tradition-
ally we learn in a theoretical fashion away from the practice of
ministry. We then wonder how to apply that theory. This model
requires the student to ask questions of the context in which they
live and work. The students seek knowledge to work through per-
ceived issues. When confronted with practical needs and ques-
tions, the motivation of the students to learn is rarely a problem.
The resultant integration can provide a robust educational out-
come. This does not mean that the students are simply reactive
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to the experiences. There will be times that the case is made for
proactive preparation, in the light of previous experience. Never-
theless, it will be learning on the job.

With this model there is no need to extract the student from
the ministry context. In the past students who have had to with-
draw from their ministry context for further theological educa-
tion have been hampered by costs, adjusting to new surroundings
that have sometimes not been hospitable, and difficulties in find-
ing a place of service when returning home. The fact that the local
ministry setting has to be without key leaders while the student
is away in education, has also hindered the church. Keeping the
arena for education in a student’s context has many benefits.

Another assumption that is made in this model is that learning
will take place within a community of disciples. One way is by be-
ing embedded in the faith fellowship while learning. Additionally,
it may be possible to have a formal cohort of fellow students from
a variety of ministry settings journey together. In Fowler’s devel-
opmental view of faith formation, there are key moments of con-
fusion and dissonance that inevitably come the way of all who are
deepening in faith. In fact, education can create those moments of
dissonance. Keeping such experiences and education in the cru-
cible of relationships helps prevent the loss of faith that can so
often accompany this dissonance. This is discipling one another.

The Place of Theological Reflection
At the core of the pedagogy in the Emmaus Model is reflec-
tive practice. This requires the ability to reflect theologically on
ministry experience, discerning the activity of the Holy Spirit and
learning from that activity. It also assumes that there is a deepen-
ing knowledge of the Scripture. The reflection does not take place
in a vacuum. Experience is drawn into the light of Scripture, and
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the Holy Spirit helps, guides and shapes us in the midst of that ex-
perience (John 16:13-14). Reflective practice, though, requires the
learning to include action. Decisions are made, actions initiated,
and change takes place. Action and reflection are two phases of
the same process.

It must be stressed that such reflection is not just the activity
of a trained clergy. This is something that all disciples can and
must do. It is an ongoing conversation about God at work, and
this conversation has been going on through the ages. It is a de-
manding task because it allows for the appreciation of diversity,
healthy debate and creative tension. There can be an open-end-
edness that can feel uncomfortable or unresolved. This is what
keeps us dependent upon the Holy Spirit and the community of
faith to bring wisdom. It is the opportunity to exhibit the fruits of
the Spirit (Galatians 5:22-26).

When dealing with a specific situation from which we can
learn, the following questions are helpful:

1.  Who is involved in this situation and what are the
circumstances?

2. Where is God in this situation? What are some of the
underlying theological themes?

3. What are my own assumptions in this situation? Does
my understanding of who God is need to be challenged?

4.  What questions arise from this?
What can be my response to this situation? How can I
change? What can I do as a consequence?

Transformative Education Takes Time
The Emmaus Model of theological education relies heavily on
a relational connection between student, teacher and the insight
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gained for its formative aspects. This means that this process can-
not be rushed. If the model focussed merely on content, then 24
courses for ordination could be delivered in 24 weekend inten-
sives. However, this is not what the global Church of the Nazarene
needs; hence the prescription that these studies need to be com-
pleted over the equivalent of three years full time study. Messmore
(p. 47) says that many teachers seem to place a confidence and
devotion in the science of knowledge (including the analysis of
Scripture) in the realm of neutral instruments for utilitarian pur-
poses. However, a relational epistemology suggests that knowing
is a relationship between the knower and the known. This sparks
curiosity and delight, discovery and joy. There is a need to live in
that relationship, and not rush too quickly into the mechanics of
yet another ‘concept’ to be applied. “Reflection worthy of practi-
cal theologians is theologically rich in character rather than the
poor cousins of psychology or contextual analysis” (Patterson p
11).

Transformative education will deal with issues at the heart of
our world view. There will be challenges of previously strongly
held opinions. Questions will arise and uncertainty will emerge
amid confusing times. Without the safety of caring, thoughtful,
educative relationships, there is the temptation to brush these
questions aside or to be satisfied with glib answers that will not
deal with reality. This process can’t be rushed. While the need
to equip pastors and leaders is urgent, we dare not short cut the
transformative element to theological education. The good news
is that students (disciples) can be in ministry while in the formal
educational process. This is strongly encouraged as the preferred
context for theological education. As such this is not an ‘either /
or’ situation—either ‘ministry or education’. It is a ‘both / and’
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situation! Let’s not be tempted to ignore one over the other for
the sake of having a person fill a leadership role.

Assessing the Curriculum

Assessment seeks to clarify the level of impact on the student,
the educational system and the local church. It is a tool of evalu-
ation that is done at various milestones on the journey. Without
such moments of assessment, judgement on effectiveness can be
left to what is immediately in front of us. There are several chal-
lenges to assessment in the Emmaus Model.

Firstly, we can shift the focus of what we assess from what is
done in the classroom to the impact students have in their con-
text. Cunningham (p. 29) gives an example of assessing a program
on clean water. We could measure how many classes were taught
on teaching the importance of clean water. We could measure
how many demonstrations of boiling water were conducted, or
we could assess how the fall in infant mortality rate as a conse-
quence of mothers learning and actually boiling the water to kill
germs. Obviously, we are wanting to measure the impact or the
outcome rather than the input. This becomes a little more dif-
ficult when we start looking at formation and disciple making.
However, our curriculum can be shaped to keep impact in mind,
and this is where we need to give our attention. It is much easier
to measure inputs. Even with outcomes-based education, we eas-
ily fall into the temptation of measuring outputs that have little
effect on impact.

As we assess our curriculum, it is important to reassert that
theological education is not an end in itself. Theological edu-
cation is meant to serve the church. Our strength comes as we
partner between education provider, district, and local church.
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Whenever one of these partnerships breaks or becomes strained,
to that extent we have an ineffective educational system because:

1. Itis difficult to effectively measure impact and then ad-
just curriculum.

2. It is difficult to keep students in context for their
education.

It is imperative that nurturing the relationships between educa-
tion provider, district, and local church be an intentional and reg-
ular focus.

This leads to a second challenge. Relationships are vital in
the Emmaus Model. However, these relationships are involved at
different levels creating a diversity of engagement. For example,
Table 3 means to show the inclusive nature of this educational
process that results in complexity.

Despite the diversity, there is a unity found in the commit-
ment to spiritual and character formation (identified in the lens
as growing in Christlikeness) and a common focus toward a disci-
pled discipler. Our assessments may be identifying smaller steps
on the journey, the assessment tasks should not distract from the
impact we seek.

A third challenge in assessment is dealing with practical con-
texts. While we do not want to limit the assessment to a ‘tick the
box’ ability statement or review, we do want to see that the for-
mation and transformation that takes place within a practical
ministry context is identified and acknowledged. The Emmaus
Model seeks intentional life change and character formation
that is not left to chance or osmosis. Assessing such change has
always been a challenge in an educational setting. We will need
to think through clearly the formation indicators, develop those
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indicators and collect information on these for formative assess-
ment (Hockridge p. 336).

These are just a few of the larger implications of this model.
As the model is applied, many practical issues will emerge that
will require focused conversation. This is, after all, a dynamic and
growing model.
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the faith of those
involved define
the education?

community of
faith

Key Questions Theology Training | Theology Training
for Laity for Christians in
the Marketplace,
professions etc.
Target / Who is the target? | Local faith Professionals who
Focus community; new | sense a call to bein
Christians the work place as their
ministry
Main Whatis the Spiritual and Spiritual and character
Content content of the character for- formation. Under-
training? mation. Under- standing the faith
standing the faith | community and its
community and place in the communi-
its place within ty; the nature of being
the wider commu- | a culture maker and
nity. culture shaper.
Purpose Why is this train- | Todiscipleand be | To be a disciple-maker
ing being done? adisciple-maker/ | [ multiplier and reflec-
multiplier tive practitioner
Method How is this train- | Small groups at Small groups (formal
ing to be done? congregational cohorts); seminars;
level; learning by | workshops
doing in mission;
short term classes
Ethos What values Growing together | Growing together
and spirituality toward Christlike- | toward Christlikeness;
permeate the ness in mission spiritual discernment
training?
Context Where is the Homes and local | Homes, local churches,
training conduct- | faith communities | workplace
ed?
People Who. How does Members of the Members of the

community of faith
involved in the market
place; pastors; leaders

Table 3. The inclusive, complex nature of the Emmaus Model
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Training for Ministerial
Theology

Training for Professional
Theology

Training for Academic
Theology

Lay Leadershipin local
faith communities

Clergy / Leadership

Teachers of clergy and
researchers

Spiritual and character
formation. Christian
leadership, hermeneutics
and understanding the
faith community and its
place within the wider
community.

Spiritual and character
formation. Biblical
studies; theology;
theological reflection;
critical thinking;

Spiritual and character
formation. Research
skills; theological reflec-
tion; discernment; critical
thinking.

Equip forserviceas a
disciple-multiplier and
equip others as reflective
practitioner

Equipping others for
ministry as disci-
ple-multipliers; special-
ist ministry and study

Equipping others as disci-
ple-multipliers; specialist
studies

Small groups (formal
cohorts); seminars;
workshops.

Learning cohortsin
ministry contexts

Academy

Growing together toward
Christlikeness; spiritual
discernment

Growing together
toward Christlikeness,
discovery; spiritual dis-
cernment; community
of faith formation

Growing together toward
Christlikeness; critical
thinking and inquiry

Local faith communities;
academy; faith commu-
nity networks

Local faith communi-
ties; academy; faith
communities networks

Local faith communities;
academy

Some members of the
community of faith;
leaders

Pastors and leaders /
mentors

Pastors and leaders /
mentors

61




CONCLUSION

The mission to which God has called us is to make disciples.
This is the mission for all Christians at all levels of the church,
from local faith communities to the academy. As cultures and
contexts change and the mission of God expands, we must think
of new ways to be effective in mission. The development of the
Emmaus model is a work in progress. The current form is the re-
sult of conversations with educators and ministry practitioners
over the last three years. As the conversation continues there
will be adjustments and changing perspectives that will hopefully
strengthen the model.

The model builds on the past and brings together character
formation toward Christlikeness and a passionate engagement in
mission. Each of the 4C’s is important and must be nurtured in the
discipleship journey.

+  Content provides the foundation and scaffolding for
learning and helps students connect thinking and learn-
ing to the world around them.

+  Context gives the laboratory for asking questions and
the place where mission is carried out.

¢ Capability increases as skills grow through learning
content, experiencing personal change, and becoming
more self-aware of one’s place in God’s mission.

+  Character develops as students engage with each other,
teachers, and mentors through the spiritual disciplines
with a growing awareness of God’s activity in His world.

The Emmaus Model is highly relational in its orientation as
students learn together and are guided by experienced and

62



CONCLUSION

passionate mentors who are themselves engaged in the mission

of making disciples. As such the model affirms:

All are called into ministry wherever Christians find
themselves and need to be equipped for that ministry.
Theological education is about developing Christ-
like character in mission and doing this within a faith
community.

This education begins in the local church with inten-
tional discipleship.

The educational process is a shared responsibility be-
tween educators, the local church, the mentors, and dis-
trict boards.

Teachers have a catalytic role in the development of dis-
cipled disciplers maturing in Christlikeness.

Learning takes place in the crucible of doing ministry.
The educational process is a lifelong pursuit not just re-
stricted to its formal elements.

To effectively engage this model, there is a need to intentional-

ly draw college boards, administrators, and faculty members into

the task of transformation and mission. The Wesleyan-Holiness

theological tradition is beautifully positioned to express the re-

lational and transformational elements of making Christlike dis-

ciples of the nations. Embracing a genuine partnership with the

local church, the District, and the academy helps us to respond to

the uniqueness of each context. We can stay nimble and effective

in the midst of diversity. Clearly, there is strength in doing this

together. In this shared responsibility, the journey is surprisingly

simple, but it is not easy. We need God’s Spirit to transform us,

empower us, and work through us.
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[ pray that out of his glorious riches he may strengthen you
with power through his Spirit in your inner being, so that
Christ may dwell in your hearts through faith. And I pray
that you, being rooted and established in love, may have
power, together with all the Lord’s holy people, to grasp
how wide and long and high and deep is the love of Christ,
and to know this love that surpasses knowledge—that you
may be filled to the measure of all the fullness of God (Ephe-
sians 3:16-19).
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